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Legal framework

This policy has due regard to all relevant legislation and statutory guidance including, but not limited to, the
following:

e Education Act 1996

e Education Act 2002

e Equality Act 2010

e Education and Inspections Act 2006

e Health Act 2006

e Voyeurism (Offences) Act 2019

® The School Information (England) Regulations 2008

e DfE (2022) ‘Keeping children safe in education 2022’
e DfE (2022) Behaviour in Schools; Advice for Headteachers and Staff

e DfE (2021) ‘Sexual violence and sexual harassment between children in schools and colleges’
e DfE (2018) ‘Mental health and behaviour in schools’

e DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’

e DfE (2013) ‘Use of reasonable force’

e DfE (2022) ‘Searching, screening and confiscation: advice for schools’

This policy operates in conjunction with the following school policies:

e Social, Emotional and Mental Health (SEMH) Policy
e Complaints Procedures Policy
e Special Educational Needs and Disabilities (SEND) Policy
e Exclusion Policy
e Child Protection and Safeguarding Policy
e Anti-Bullying Policy
® Physical Intervention Policy
o Child-on-child Abuse Policy
e Anti-bullying Policy
Key Research / Evidence

This policy was created with all staff: checking and challenging initial thinking; drawing on the
school’s own insights and evidence of what has been effective; developing a shared understanding
and confidence to implement change based on the broadest possible knowledge and expertise.

Interventions to prevent school exclusion - Youth Endowment Fund
Putting Evidence to Work - A School’s Guide to Implementation | EEF
Timpson Review of School Exclusion

Interventions to prevent school exclusion
Behaviour in schools - GOV.UK

Education Commission
Improving Behaviour in Schools | EEF
https://www.tpctherapy.co.uk/wp-content/uploads/2021/11/The-therapeutic-school-award .pdf

Mental health and behaviour in schools - GOV.UK
Special Educational Needs in Mainstream Schools | EEF

Guidance Report SPECIAL EDUCATIONAL NEEDS IN MAINSTREAM SCHOOLS
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Behaviour Policy Principles

At Grove Street we are committed to creating an environment where positive behaviour is at the heart of
productive learning. Everyone is expected to maintain the highest standards of personal conduct, to accept
responsibility for their behaviour and encourage others to do the same. As members of our community, we adhere
to the values of being: ‘Ready, Respectful, and Safe’.

“A whole-school approach to behaviour. Schools should ensure that high standards and
expectations of good behaviour pervade all aspects of school life including the culture, ethos, and
values of the school, how pupils are taught and encouraged to behave, the response to
misbehaviour and the relationships between staff, pupils and parents. The school’s approach to
behaviour should be easily apparent to anyone joining or visiting the school. Everyone should treat
one another with dignity, kindness and respect.” DfE 2022

Aim of the behaviour policy

“Creating a culture with high expectations of behaviour will benefit both staff and pupils,
establishing calm, safe and supportive environments conducive to learning” DfE 2022

* To provide a safe, nurturing and caring environment where optimum learning takes place

* To provide clear guidance for children, staff and parents regarding expected levels of behaviour *
To provide a consistent and calm approach

* All adults take responsibility for behaviour and follow-up personally

* Adults use consistent language to promote positive behaviour

* To use restorative approaches instead of punishments



Purpose of the behaviour policy
To provide simple, practical procedures for staff and students that:

* Foster the belief that there are no ‘bad’ children, just ‘bad choices’

* Encourage children to recognise that they can and should make ‘good’ choices
* Recognise behavioural norms for individual children

* Promote high levels of self-esteem and self-regulation

* Teach appropriate behaviour through positive interactions

All staff must:

* Take time to welcome children at the start of the day

* Teachers to take and collect children to / from playtimes, lunch and hometime

* Never walk past or ignore children who are failing to meet expectations

* Always redirect students by referring to ‘Be Ready, Be Respectful and Be Safe’

* Acknowledge all children they pass with a smile or a greeting

* “Some pupils may require additional support to meet a school’s behaviour expectations. This support
should be given consistently and predictably, applied fairly and only where necessary.” DfE 2022

The headteacher will be responsible for:

e The monitoring and implementation of this policy and of the behaviour procedures at the school. This
includes monitoring the policy’s effectiveness in addressing any SEMH-related drivers of poor behaviour. e
Acting in accordance with the statement of behaviour principles made by the governing board, and having any
regard to guidance provided by the governing board on promoting good behaviour. e Establishing high
expectations of pupils’ conduct and behaviour, and implementing measures to achieve this. o Determining the
school rules and any disciplinary sanctions for breaking the rules (these were updated during the September
2022 INSET training with all staff collaborating and agreeing our updated routines)

o The day-to-day implementation of this policy.

o Publicising this policy in writing to staff, parents and children at least once a year. o Reporting to the

governing board on the implementation of this policy, including its effectiveness in addressing any

SEMH-related issues that could be driving disruptive behaviour.

The senior mental health lead will be responsible for:

e Overseeing the whole-school approach to mental health, including how this is reflected in this policy, how
staff are supported with managing children with SEMH-related behavioural difficulties, and how the school
engages pupils and parents with regards to the behaviour of pupils with SEMH difficulties. ® Supporting
behaviour management in line with the SEMH Policy.

The SENCO will be responsible for:

e Collaborating with the governing board, headteacher and the senior mental health lead, as part of the SLT, to
determine the strategic development of behaviour and SEMH policies and provisions in the school.
e Undertaking day-to-day responsibilities for the successful operation of the behaviour and SEMH policies to
support pupils with SEND, in line with the school’s Special Educational Needs and Disabilities (SEND) Policy. ®
Supporting teachers in the further assessment of a child’s strengths and areas for improvement and advising on
the effective implementation of support.

The Head teacher and The Senior Leadership Team must:
® Be a visible presence around the school
® Regularly celebrate staff and children whose efforts go above and beyond expectations
e Encourage use of positive praise, phone calls/postcards and dojo messages



® Ensure staff training needs are identified and targeted
® Support teachers in managing children with more complex or challenging behaviours, this could include SLT
taking the class to enable the class teacher to support the child

Members of staff who manage behaviour well:

® Follow the agreed Relentless Routines

e Deliberately and persistently catch children doing the right thing and praise them in front of others
e Know their classes well and develop positive relationships with all children

e Relentlessly work to build mutual respect

® Remain calm and manage their own emotions

e Demonstrate unconditional care and compassion

e Use de-escalation strategies (see appendix A)

Children want teachers to:

® Give them a ‘fresh start’ every lesson
e Help them learn and feel confident

® Be just, fair and consistent

e Have a sense of humour

o Make them feel like they belong

2. SETTING A BOUNDARY RATIONALE
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Expectations:
e To work in partnership with the school to:

o Reinforce the use of relentless
routines

o Consistent use of boundaries at home
in collaboration with school

o High expectations of how children
speak / behave around other children
and adults

o Attend meetings with SLT if their
child’s behaviour has fallen below
Grove Street expectations; agree to
discuss and follow up at home

Behaviour for Learning

Grove Street’s aims: ‘Be Ready, Be Respectful and Be Safe’
TPC Therapy Connection vs Disconnection



We recognise that clear structure of predictable outcomes have the best impact on behaviour. Our
aims set out the rules, relentless routines and visible consistencies that all children and staff follow. It
is based on the Therapeutic Teaching Principles. Good behaviour is recognised sincerely rather than
just rewarded. Children are praised publicly and reminded in private.
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L.THERAPEUTIC RESPONSES: RATIONALE

We often shut children down and create o feeling of disconnection when dealing with behavior becouss we
are so quick to focus on the behavior ond the incident Focusing on the feeling firet creates a fealing of
connaction and understa ndlng, it halps avearyone fo h--nln to solve the problam Tug-fh-r rathar than
punhhln-g the childran for hn'rlng a diffieult 1;-|Ing.

NAME NAME “Eddie...."

FEELING FEELING “You are/ feeling ......"
BEHAVIOUR BEHAVIOUR “I can tell because”
ENCOURAGE ENCOURAGE “You are ...

' 1.SAY THE PERS0OMNS NAME

[: _-'f;? Saying the child/ persons name will help create instant connection. When someone says your

nome you teel noticed - this is o good woy fo begin your retlection.

:{::;l = 2. REFLECT BACK THEIR FEELINGS

“fou are feeling angry”
“You are overwheimed"
This allows them ta hear what they are feeling. Often they do not know! Naming thair feslings

will help them identify feelings and how that feeling is impacting their behaviour. Extend this
by also commenting an what has just happened “You are overwhelmed with your homework

today

% 5 REFLECT THEIR BEHAVIOUR

Help them to undarstand how thair 'Iaqlmg; are impacting thair behaviour by saying 1h|ngs lika,
"l gon tell bacouse you've gol your head down on the takle” ar "You have walked away and

want 1o be alone”

,!' 4, ENCOURAGE
1= | | |
e KEsap connection with the child and lot them know you atill core about them even though you
are telling them off or discussing their bahaviour. They need 1o know you fill accept and value
them, but it is the behaviour that s et akay. Send them the message that you are here fo
gulde them thiough their feelings and you know that can be hard. "Yeu have warked sa hard

this morning”, "You are great at helping pecple”



2. SETTING A BOUNDARY RATIONALE
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boundaries help teosch that life skill,
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Children nead help to know how fo hondle o situotion better next time. Avoid siotements libe:
“l want ta hear kind voioes”
“l wani 1o ses nice ploying”
“Play nicely”
"Usd your cammon aonia!”

Une "Hext fimes try.. * phrases instead. Give the children sfrotegies and techniques to uvae next
tima thay are struggling. These should come afier your reflacticn ond bowndary | it they
nesded a baundary].
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3. SELF-REGULATION RATIONALE

Re-define ‘punishmani’- his is net o sancien, this is o teal to calm dewn, Rather than appraaching thia
incident with disconnection crente cppartunities for the children to self-regulote aond reflect instead.You now
know the children need halp to colm their brains In erder to make respond with reflection, problem selving and
empothy. You also know they will not learn anything if they are not calm.

So, an Impartant step whan approaching behavier is te Inelude time for self-regulation inta your responsas.

TWO WAYS TO HELP SELF-REGULATION

Self-Regulation/ Calm time ~ Thinking Time
I If the child is finding it really hard to calm
After a behavior incident you offer the down and is HUrting themselves or others
child some time to self-regulate, calm they might need you to take some control
down and get back to rational brain, and help them to manage their emational
Thess are activities children can engage state WITH them.
with themsehes.

v
e HOW?

Have a calm area in your homae) calm Boxes/raam [if you can staff i1] Insart this infa
yaur rellective commants If s rel a punl].'hm‘-nll Allgw 10 mins af leasl and Ao mare thas
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‘/ This is quiet reflective tima for them ond showldn't invalve o “talking to” abowt whot has hoppened or even
adult lead Infervention. Allow them to becomae comfortable sitting in silence/ being along quietly. [Someosna
can be in the room with them getting on with their own stuff)

‘/ Avold asking "Do you want fo." thay need to 8o instecd say “Let's go and "

N Allaw ot lecst 10 mins for this

J Encourage children to express when they need this fime BEFORE a behavious inciden! accurs



3. CONSISTENCY RATIONALE
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The school has 3 simple aims for relentlessness ‘Be Ready, Be Respectful and Be Safe’ which can be applied to
a variety of situations and are taught and modelled explicitly.

We also understand that for some children following our behaviour expectations are beyond their
developmental level. In this case, these children will have bespoke positive behaviour plans which may
include rewards to reinforce positive behaviour.

We have adopted The Zones of Regulation curriculum to improve social and emotional learning and deepen
children’s understanding of how to self-regulate.

Relentless Routines



Behaviour is everybody’s responsibility - to praise, challenge and support.

AM

e Staff to greet children at the gates (doors for EYFS / Y1)
e Calming music as they enter class

Playtimes

e Teacher walks class to the exit and collects at the end of break/lunch.
e Calming music as they leave and enter class
e Keep to the left when walking down the corridors and up and down stairs

Lunch

e Teacher walks class to the exit and collects at the end of break/lunch.

e Calming music as they leave and enter class

e All children take out water bottles, coats etc. - no return to class until end of lunch

e Keep to the left when walking down the corridors and up and down stairs

e Class box for lunch boxes sent to hall- collect at end of lunch

e KS2 children leave the lunch hall via the external doors

e Lines to separate areas on KS2 playground

e No children upstairs / in corridors (selected SEND may use computing room)

e EYFS / KS1 to use toilets near Reception- (staff on door- no more than 2 children at a time in toilets) e
KS2 to use toilets near 2E - (staff on door- no more than 2 children at a time in toilets)

Home links

e Positive messages passed to parents (on gate or via dojo or phone calls)
e Parent meetings with teacher and senior leadership team scheduled when expectations for behaviour
repeatedly not met.

General classroom routines

e Calming music for all transitions

e Silent signals

e Daily use of Zones of Regulation

e Daily story at the end of the day

e High expectations for presentation and aspiration for all children
e Consistent use of language around ‘Ready, Respectful, Safe’

e Recognition boards and specific praise not Dojo points

e Calming music for all transitions

e Manners and character. traits recognised and praised

o All staff model walking down corridors, up/down stairs on the left
e Only children with a green sash should be out the classroom

e Challenge low level behaviour

e Expectation that work is always completed

e Children included in ensuring classroom is kept tidy and organised
e Repeat of behaviour -work with parents/families

e Children should wear school uniform and PE kit on PE days

e General expectation of no toilet during lessons (unless medical)
e Positive quote/mantra to start the day

e Structure of restorative conversations comes instead of sanction
e Consequences for incidents outlined in behaviour policy

e No toys from home unless an identified SEND need

Focus: Relentless Routines

Praise in Public (PIP)
Wonderful Walking Around
Consistent Positive
Remind in Private (RIP)
School - to the left
Language




Stepped Boundaries

Gentle Approach, use child’s name, child level, eye contact, deliver message

1. REMINDER:

| noticed you chose to ...... (noticed behaviour)

This is a REMINDER that we need to Be (Ready, Respectful, Safe)

You now have the chance to make a better choice

Thank you for listening

Example - ‘I notice that you’re running. You are breaking our school rule of being safe. Please walk. Thank you
for listening.

2. WARNING:

| noticed you chose to ...... (noticed behaviour)

This is the second time | have spoken to you.

You need to speak to me for two minutes after the lesson.

If you choose to break the rules again you leave me no choice but to ask you to leave the room / go to the quiet
area ............. (learner's name),

Do you remember When ........cooiiiiiiiii i e, (Model of the child’s previous good behaviour)?
That is the behaviour | expect from you. Think carefully. | know that you can make good choices Thank you for
listening / I’'m glad we had this conversation

Example - ‘l have noticed you are not ready to do your work. You are breaking the school rule of being ready.
You have now chosen to catch up with your work at playtime. Do you remember that yesterday you started
your work straight away and got it finished? That is what | need to see today. Thank you for listening.

3. CALMING TIME:

| noticed you chose to ...... (noticed behaviour)

You need to: 1. Wait outside the classroom (this has to be for a very short time) or go to quiet area 2. Go to sit
with other class 3. Go to sit in a Key Stage Leader’s classroom 4. Go to HT’s /an SLT office (AHTs / SENCO)
Playground: You need to: 1. Stand by other staff member 2. Sit on the picnic bench 3. Go to HT’s/an SLT office

| will come and speak to you in two minutes

Example - ‘I have noticed you chose to use rude words. You are breaking the school rule of being respectful. You
havenow chosen to go and sit in the quiet area. | will come and speak to you in two minutes. Thank you for
listening.” TIME IN not TIME OUT that counts.

*DO NOT describe child’s behaviour to other adult in front of the child*

4. FOLLOW UP, REPAIR AND RESTORE (must be used after a step 3 incident)
1. What happened? (Neutral, dispassionate language.)

2. What were you feeling at the time?

3. What have you felt since?

4. How did this make people feel?

5. Who has been affected? What should we do to put things right? How can we do things differently? 6.
What would you do differently the next time you feel this way? *Remember it’s not the severity of the
sanction, it’s the certainty that this follow up will take place that is important

ALL STAFF: Please record briefly on CPOMS when steps 3 & 4 are used

Where possible, restorative conversations are used as a preference to sanctions to

support children to understand the impact of their behaviour on others. sanctions
should
1. Make it clear that unacceptable behaviour affects others and is not in line with our 3Rs
2. Not apply to a whole group for the activities of individuals.
3. Be consistently applied by all staff to help to ensure that children and staff feel supported and secure




Sanctions need to be in proportion to the offence

It should also be made very clear that it is the behaviour that is unacceptable, and any sanction should
address this, not be made personal to the child.

Adult Strategies to Develop Excellent Behaviour
* IDENITIFY the behaviour we expect
* Explicitly TEACH behaviour
* MODEL the behaviour we are expecting
* PRACTISE behaviour
* NOTICE excellent behaviour
* CREATE conditions for excellent behaviour

Language around Behaviour
At Grove Street, we understand that a common and consistent use of language around behaviour is
essential in creating clear boundaries to learn how to behave. Phrases such as ‘kicked off’, ‘battered’,

‘attention seeking’ are unhelpful in these instances and we should remain professional and calm at all
times.

Conversations should follow the stepped boundaries guidance and behaviours should be discussed as the
behaviours they are, and not be personal to the child.

Conversations around behaviour should be conducted, in the first instance, by the class teacher.

BEHAVIOUR PATHWAY

Reminder

Warning

Time-In/Calming Time
Follow up/Restorative Conversation
Should you feel, using your professional judgement, a senior member of staff
needs to be part of the Follow up conversation then follow the guidelines
below:

® SLT/HT included in conversation
e Parents Phoned

e Parents Called To School

e Child learns in parallel class

e Exclusion

Application

This Behaviour Policy is for all of our school community. If it is to be effective everyone must use it with
confidence and consistency.

There may be occasions when adaptations may need to be applied e.g. swimming pool, science or
technology lessons, school trips, extra curricular activities but the same principles of promoting good
behaviour through the policy will always apply.

Extreme Behaviours

Some children exhibit particular behaviours based on early childhood experiences, trauma and family
circumstances. As a school we recognise that their behaviour is their way of communicating their
emotions. We also understand that for many children they need to feel a level of safety before they



exhibit extreme behaviours. Where possible, we use our most skilful staff to build relationships with each
individual child.

A behaviour plan will be filled in by the class teacher and will identify the member of staff who has the
strongest relationship with a child demonstrating extreme behaviours. See Appendix A.

When dealing with an episode of extreme behaviour, a child may need to be restrained if they or another
person is unsafe. This will only be used as last resort - Appendix B.

The school will record all serious behaviour incidents on CPOMS

Exclusions will occur following extreme incidents at the discretion of the Headteacher. A fixed-term
exclusion will be enforced under these conditions:

* Violent behaviour against a member of staff

* The child needs time to reflect on their behaviour

* To give the school time to create a plan which will support the child better
* The child being at home will have a positive impact on future behaviour

“Where behaviour is poor, pupils can suffer from issues as diverse as lost learning time, child-on-child
abuse, anxiety, bullying, violence, and distress. It can cause some children to stay away from school, missing
vital learning time. Similarly, continually dealing with misbehaviour negatively affects the wellbeing of
teachers and, for some, it is a reason why they leave the profession.” DfE 2022

“Where circumstances arise that endanger the safety of a pupil or staff member, the school should
act swiftly and decisively to remove the threat and reduce the likelihood of its reoccurrence.” DfE 2022

If these conditions are not met, other options may include a child learning in the parallel class or with
SLT.

We understand that throughout this process, it is imperative that we explain what is happening and why it
is happening to parents and arrange meetings to discuss.

Physical Attacks on Adults
At Grove Street, we take incidents of violence toward staff very seriously. We also understand that staff
are the adults in the situation and can use a ‘common sense’ approach to keep themselves and the child
safe to manage the situation effectively. Staff can use ‘reasonable measures’ to protect themselves and
should call for support if needed.

All staff should report incidents directly to the Headteacher, DHT or SBM. We appreciate these incidents
can cause distress for the adults involved, therefore all staff are entitled to take some time away from the
classroom to recover their composure. In extreme cases, the member of staff may be allowed to go home
by a member of SLT.

Whilst incidences of violence towards staff are wholly unacceptable, we must remember that we are a
nurturing school that values each child under our care. It is important for us as adults to reflect on the
situation and learn from our actions. Children who attack adults may do this for several reasons but as
adults we need to still show compassion and care for the child.

When all else has failed, we may have to use fixed-term suspensions as a last resort and only when
the health and safety of staff and children has been at extreme risk.



Permanent Exclusion or Out Of School Transfer
Permanent exclusion is an extreme step and will only be taken in cases where:

* Long term misbehaviour is not responding to the strategies and the safety and learning of others is
being seriously hindered. The pupil will be considered to have Special Educational Needs and the
procedures for meeting those needs are set out in our SEN policy

* The risk to staff and other children is too high

* The impact on staff, children and learning is too high

Permanent exclusion will be a last resort and the school will endeavour to work with the family to

complete a managed transfer to a more suitable setting. In all instances, what is best for the child will be at
the heart of all our decisions.
Appendix A

POSITIVE BEHAVIOUR PLAN

Child’s Name: .......cccoevvvvvreveveeviviirirennnn, Date of Plan: ......cceeeuuunneee. Review Date of Plan: ......cccccevvvvvevennnn

What does the behaviour look like?

Stage 1 Anxiety Behaviours Stage 2 Defensive Behaviours Stage 3 Crisis Behaviours

What are common triggers?

De-escalation skills

Try Avoid | Notes

Verbal advice and support

Giving space

Reassurance

Controlled choices

Humour

Logical consequences

Planned ignoring




Time-out

Transfer adult

Removing audience

Supportive touch

Success reminded

Listening

OWL- Observe, wait, listen

Others

Appendix B
PHYSICAL INTERVENTION & USE OF REASONABLE FORCE POLICY

Key Points

1. DEFINITIONS

* Reasonable force’ - actions involving a degree of physical contact with pupils; it can be used to
prevent pupils from hurting themselves or others, damaging property, or causing disorder * ‘Force’
can mean guiding a pupil to safety, breaking up a fight, or restraining a student to prevent violence
or injury

* ‘Reasonable in the circumstances’ means using no more force than is needed

* ‘Control’ is either passive — e.g. standing between pupils, or active e.g. leading a pupil by the arm
out of a classroom

* ‘Restraint’ means to hold back physically or to bring a pupil under control

2. THE LEGAL POSITION

Who can use reasonable force?

All members of school staff have a legal power to use reasonable force, and it can apply to other
adults, e.g. unpaid volunteers or parents accompanying students on a school trip.

Staff should use their professional judgement of each situation to make a decision to physically
intervene or not.

Staff should avoid causing injury, pain or humiliation, but in some cases it may not be possible. Schools
do not require parental consent to use force on a pupil.

3. WHEN CAN PHYSICAL FORCE BE USED

Schools can use reasonable force to:



* Remove disruptive pupils if they have refused to follow an instruction to
leave & Prevent a pupil:
who disrupts a school event, trip or visit
leaving the classroom where this would risk their safety or disrupt others from
attacking someone
* Restrain a pupil at risk of harming themselves through physical outbursts
Schools cannot use force as a punishment — this is always unlawful.

The school will record all serious behaviour incidents and any restraints on CPOMS

Appendix C
SEARCHING PUPILS, CONFISCATION OF ITEMS

Key Points Searching
* School staff can search a pupil for any item if the pupil agrees.

* Headteachers and staff authorised by them have a statutory power to search pupils or their
possessions, without consent, where they have reasonable grounds for suspecting that the pupil
may have a prohibited item.

* Headteachers and authorised staff can also search for any item banned by the school rules which has
been identified in the rules as an item which may be searched for

Schools’ obligations under the European Convention on Human Rights (ECHR) Under article
8 of the European Convention on Human Rights pupils have a right to respect for their private life. In the
context of these particular powers, this means that pupils have the right to expect a reasonable level of
personal privacy.

The right under Article 8 is not absolute, it can be interfered with but any interference with this right by a
school (or any public body) must be justified and proportionate.

The powers to search in the Education Act 1996 are compatible with Article 8. A school exercising those
powers lawfully should have no difficulty in demonstrating that it has also acted in accordance with Article 8.
This advice will assist staff in deciding how to exercise the searching powers in a lawful way.

Who can search?

Any teacher who works at the school, and any other person who has the authority of the Headteacher.

Under what circumstances?

You must be the same sex as the pupil being searched; and there must be a witness (also a staff member) and, if
possible, they should be the same sex as the pupil being searched. There is a limited exception to this rule. You
can carry out a search of a pupil of the opposite sex to you and without a witness present, but only where you
reasonably believe that there is a risk that serious harm will be caused to a person if you do not conduct the



search immediately and where it is not reasonably practicable to summon another member of staff.

When can | search?

If you have reasonable grounds for suspecting that a pupil is in possession of a prohibited item.

Confiscation
School staff can seize any prohibited item found as a result of a search. They can also seize any item,
however found, which they consider harmful or detrimental to school discipline.

Such items should be handed in to a senior member of staff.

Appendix D
THE POWER TO DISCIPLINE BEYOND THE SCHOOL GATE

Teachers have a statutory power to discipline pupils for misbehaving outside of the school premises. Section
89(5) of the Education and Inspections Act 2006 gives head teachers a specific statutory power to regulate
pupils’ behaviour in these circumstances "to such extent as is reasonable."

The school will respond to any inappropriate behaviour which occurs anywhere off the school premises and
which is witnessed by a staff member or reported to the school; such reports should be made to the
Headteacher or other senior member of staff, who will apply appropriate sanctions, in relation to the general
principles laid down in the behaviour policy.

In all circumstances the head teacher will consider whether it is appropriate to notify the police or antisocial
behaviour coordinator in the local authority of the actions taken against a pupil. If the behaviour is criminal
or poses a serious threat to a member of the public, the police should always be informed. In addition,
school staff should consider whether the misbehaviour may be linked to the child suffering, or being likely to
suffer, significant harm. In this case the school staff will follow the school’s safeguarding policy.



